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Waldo International School Mission Statement 

Through our inquiry-based approach to teaching and learning, Waldo International School aims to 
challenge and empower every learner to become curious and compassionate global citizens who are 

open to diverse perspectives and take action to make the world a better place.  

Purpose of the Waldo International School Assessment Policy 

This policy serves to inform teachers, administrators, students, and families of the school’s 
philosophy on assessment and the methods and practices used to assess all students within the 
school. The school’s assessment policy contains input from representative teachers, programme 
coordinators, and school leadership. It is to be reviewed and, if needed, revised on a routine basis. 

This policy applies to all grades within the school and reflects the assessment requirements and 
practices of the International Baccalaureate Primary Years Programme (PYP) and Middle Years 
Programme (MYP), as applicable by grade level. It will be communicated to teachers, administrators, 
parents, and students, and all aforesaid parties will be notified of any changes to the policy.  

Assessment Philosophy  

- Assessment is used to guide instruction and to inform practice. It identifies what students 
know, understand, and are able to do, and enables teachers to create lessons that build upon 
students’ knowledge and skills. 

- Assessment is also used to provide feedback on the learning process. Students and parents are 
made aware of their areas of strength and areas in need of improvement, and are given 
opportunities to act upon this feedback. 

- In addition, assessment communicates to school administrators the overall efficacy of the 
programme. It can highlight any skills that students as a whole struggle with or excel at, thus 
informing decisions to modify curriculum and research new approaches to teaching. 

- Assessment at Waldo International School is ongoing, varied, authentic, and designed to 
support student growth over time.  

- Assessment should allow students opportunities to demonstrate not only what they know, but 
also how they apply their learning in meaningful and increasingly independent ways. 

Effective Assessment 

In order for assessment to be effective, teachers must: 

- have a clear learning outcome in mind prior to assessing  
- utilize diverse methods of assessment to meet the varied needs of students  
- carry out assessment frequently and continually  
- ensure that assessment is authentic and relevant to real-life situations  



- provide students with clear expectations and success criteria  
- use assessment evidence to adjust instruction and provide timely feedback  
- ensure that assessment practices are fair, transparent, and developmentally appropriate  

Teachers, students, and parents together are viewed as integral components of the assessment 
process; all can contribute valuable data that can be used to inform practice and provide feedback 
on student learning. 

Types of Assessment 

- Pre-Assessment: Pre-assessments assess students’ prior knowledge and readiness. This data is 
used to drive instruction within the classroom. Teachers use pre-assessment to determine whether 
students require foundational support, are ready for instruction as planned, or need additional 
challenge and extension. 

Examples of pre-assessment may include KWL charts, class discussions, skill checks, written 
responses, diagnostic tasks, or graphic organizers. 

- Formative Assessment: Formative assessments are incorporated into the daily learning process. 
They provide teachers and students with information about how learning is developing and are used to 
help determine the next stage of learning. 

Examples of formative assessments include teacher observations and anecdotal notes, 
checklists, drafts, conferences, quizzes, exit tickets, completion of graphic organizers, student 
reflection, peer feedback, and practice tasks. 

- Summative Assessment: Summative assessments occur at the end of a defined period of learning 
and give students an opportunity to demonstrate what they have learned by applying and transferring 
their knowledge, understanding, and skills in new and authentic ways. 

- Examples of summative assessments include presentations, performances, investigations, 
essays, projects, end-of-unit written tasks, tests, and reports. 

- Assessment tools may include rubrics, checklists, anecdotal notes, exemplars, and criterion-
specific task sheets. 

Assessment in the Primary Years Programme 

Units of Inquiry  
 

- Assessment in the PYP includes pre-assessment, formative assessment, and summative 
assessment. These assessments are used to gather evidence of student learning and 
understanding throughout each unit of inquiry. 
 

- Each unit of inquiry includes pre-assessment, formative assessment, and summative 
assessment. Pre-assessments are administered at the start of the unit and are used to 
determine students’ prior knowledge, understanding, and readiness for learning. Formative 
assessments take place throughout the unit and are developed to assess student learning in 
relation to the lines of inquiry and corresponding concepts. Summative assessments take place 
at the end of the unit and are developed to assess student learning and understanding of the 



central idea. Summative tasks should show that students are able to transfer their 
understanding and apply it to a new situation. 

- These assessment tasks, including the summative, are not necessarily complex activities or 
large, involved projects, but they should answer the questions: Does the student understand 
the concepts? Does the student understand the central idea? 
 

- Teachers use a variety of assessment methods and tools to gather evidence of student learning 
over time. These may include performance assessment, process assessment, selected response, 
open-ended tasks, observation, conferring, student self-assessment and reflection, rubrics, 
checklists, anecdotal records, and exemplars. Documentation of assessment methods and tools 
is maintained for reporting purposes, and teachers select the most appropriate methods and 
tools for each unit. 
 

- In the PYP, assessment is designed to support understanding of the central idea, lines of 
inquiry, and related concepts. Students are given opportunities to demonstrate their learning 
in a variety of ways, and teachers are encouraged to create opportunities for student agency 
and choice in how students demonstrate their understanding. Teachers reflect on the 
usefulness, effectiveness, and authenticity of assessment after each unit of inquiry, and 
reflection notes are recorded in the unit planner. 
 

- At the end of each unit of inquiry, parents are invited into the classroom for a celebration of 
learning. As part of this experience, students share their summative assessments and selected 
work completed over the course of the unit. These celebrations serve as an additional 
opportunity for students to communicate their understanding and for families to engage with 
the learning process. 

Mathematics 

- In mathematics, student learning is assessed through a combination of Bridges in Mathematics 
and Number Corner assessments, including unit pre- and post-assessments, checkpoint tasks, 
baseline assessments, and observational assessment during math activities and Work Places. 
Teachers also use classroom observations and student work to monitor progress over time. 
When appropriate, assessment evidence may also include individual interviews, open-ended 
responses, and other tasks that allow students to demonstrate their mathematical 
understanding in different ways. 

Language Arts 

- In language arts, student learning is assessed through a combination of Reading Wonders unit 
assessments, weekly spelling and vocabulary tests, writing prompts, and ongoing classroom 
observation. Teachers also use student work, discussions, and other observational data to 
assess reading, writing, speaking, and listening skills over time. These assessments help 
teachers monitor each student’s progress in relation to the targeted standards and provide 
opportunities for students to demonstrate their understanding in a variety of ways. 

Assessment in the Middle Years Programme 



- Assessment in the MYP is criterion-related. Students are assessed against subject-specific 
criteria rather than against one another. In each MYP subject group, teachers assess students 
using the four assessment criteria prescribed by the IB, and each criterion is measured using 
achievement levels from 1–8. 
 

- Each MYP subject is organized into units, with a minimum of four units per school year. Each 
unit includes both formative and summative assessment. Formative assessments take place 
throughout the unit and provide students with authentic opportunities to practice and develop 
the skills and understandings related to the criteria. Summative assessments take place at the 
end of the unit and provide students with opportunities to demonstrate their learning. Student 
performance is evaluated against the relevant MYP criteria. 
 

- Teachers use a range of assessment tasks to gather evidence of student achievement over time. 
These may include tests, essays, debates, oral presentations, performances, investigations, 
design tasks, creative responses, projects, timed writing, reflections, and other authentic 
demonstrations of learning. MYP assessment emphasizes conceptual understanding, 
application of knowledge, communication, critical thinking, and transfer. 
 

- In the MYP, assessment tasks are designed to assess specific criteria and strands, and not every 
summative task must assess all four criteria at once. Students should have multiple 
opportunities over time to demonstrate achievement in each criterion. Teachers make best-fit 
judgments by selecting the achievement level descriptor that most accurately reflects a 
student’s work overall. MYP teachers also engage in internal standardization to ensure that 
assessment judgments are consistent and aligned across classes and subject areas. Assessment 
evidence is gathered over time and should reflect a range of learning experiences and task 
types. 
 

- Approaches to Learning skills are explicitly taught and developed in the MYP; however, they 
are reported separately from subject achievement and are not used in place of subject criteria. 

Assessment Reporting 

Student Portfolios 

- A portfolio contains evidence of student learning across the curriculum. It is one method of 
collecting and storing information that can be used to document student progress and 
achievement. It is a record of students’ involvement in learning and is designed to demonstrate 
success, growth, higher-order thinking, creativity, assessment strategies, and reflection. 
 

- The school uses Procare (PreK 2, 3 and 4) and Seesaw (KG – 8th Grades) to organize and share 
student learning documentation. In the PYP years, portfolios emphasize unit learning, 
reflections, formative tasks, and summative evidence. In the MYP years, portfolios emphasize 
evidence of criterion-based achievement, student reflection, drafts, and final assessed work. 
 

- PreK 2, 3 and 4 homeroom teachers must post one individualized post to Procare per 
week (individual photos and a comment about the specific child). The other days of the week, 
preschool teachers should post general posts (same for the entire class) related to the activities 
or events happening in the classroom. Preschool teachers must post everyday.  



- Kindergarten – 5th Grade homeroom teachers must post to Seesaw all assessment 
information, including Unit of Inquiry summative assessments, and reading and mathematics 
checkpoints, pre-assessments and post-assessments. Teachers should also share two posts per 
week that are general and do not need to be individualized per child – for example, photos of a 
special event, photos of a lesson completed, etc. Each month, specialist teachers must share 
one post describing the work that has been done in their class that month.   

- 6th – 8th Grade teachers must post to Seesaw unit formative and summative assessments. 
Assessments must include the school cover sheet, which outlines the chosen criteria for that 
assessment and the student’s achievement level, and the student work itself.  

Written Reports 

- Written reports are used to communicate student learning and progress to families. 
 

- In the PYP, written reports communicate student progress through developmental indicators 
rather than numerical or letter grades. In all reported areas, student performance is described 
using the following scoring categories: Not Evident (NE), Needs Support (NS), Approaching 
Proficiency (AP), and Proficient (P). These indicators reflect a student’s current level of 
development in relation to the identified learning goals, skills, and understandings. In the PYP, 
these indicators are used to report on units of inquiry, language arts and mathematics, 
specialist subjects, and social and self-management skills. 
 

- In the MYP, written reports communicate student achievement through criterion-related 
assessment. In each subject, students are assessed against subject-specific criteria, with each 
criterion scored on a scale of 1–8. Criterion scores are combined to determine a total score, 
which is then converted into a final IB grade of 1–7 using established boundary guidelines. The 
report also includes a corresponding percentage and letter grade for school reporting purposes. 
Reports will also include a narrative comment and content summary.  
 

- In the MYP, Approaches to Learning skills are reported separately from subject achievement. 
ATL development is described using a 3-point scale indicating the degree to which a student 
applies each skill independently and consistently. 
 

- Teachers will complete written reports four times a year in accordance with the quarter 
schedule below: 
 
Quarter 1: September 3rd  – November 7th (47 school days) – Reports Due: November 14th  
Quarter 2: November 12th – January 30th (48 school days) – Reports Due: February 6th   
Quarter 3: February 2nd – April 2nd (42 school days) – Reports Due: April 2nd  
Quarter 4: April 13th – June 12th (44 school days) – Reports Due: June 18th  

Conferences  

Parent-Teacher Conferences 

- Conferences are an opportunity for teachers to share with parents each student’s development 
in relation to key targeted skills, conceptual understanding, subject-specific goals, and next 
steps, as documented in each student’s written report, assessment records, and portfolio 
evidence. Conferences are also used to discuss concerns and establish goals for each student. 



 
- Conferences will be held in both November (where the primary purpose would be to establish 

baseline understanding and set goals for the academic school year), and in June (where the 
primary purpose would be to demonstrate how each student’s understanding has improved 
since the beginning of the year, and to highlight areas where work is still needed). 
 

- Conferences will be scheduled between the teacher and the parents during a school-designated 
two-week period. Each conference will last approximately twenty minutes. Conferences may be 
held in-person in school, by video conference, or by telephone.  

Student-Parent Conferences (MYP) 

- In the MYP years, student-led conferences take place at the end of each quarter as an 
opportunity for students to take ownership of their learning and communicate their progress 
with their parents. Using a shared reflection template, students guide the conference by 
reviewing quarterly learning, reflecting on self-management skills and Learner Profile growth, 
presenting formative and summative assessment evidence from their portfolio, and identifying 
goals and next steps for continued growth. Parents are invited to listen, ask questions at the 
end of the conference, and partner with the school in supporting the student’s development. 

Teacher-Student Conferences 

- Teacher-student conferences are an opportunity for teachers to share with each student their 
progress and provide information on how they can improve upon and further develop their 
skills.   

- Conferences will be held frequently throughout the year in private with each student.  

IB Programme Culminating Experiences 

PYP 

- Students in 5th Grade participate in the Exhibition in the spring, the culminating experience of 
the IB PYP. During the Exhibition, students engage in an in-depth, collaborative inquiry into a 
real-life issue or problem of personal and global significance. They are expected to demonstrate 
the attributes of the Learner Profile, apply Approaches to Learning skills, synthesize their 
understanding across disciplines, and take meaningful action based on their learning. The 
Exhibition provides students with an opportunity to reflect on their growth as inquirers and to 
share their learning with the wider school community.  

MYP 

- Students in 8th Grade complete the community project in the fall, the culminating experience 
of the IB MYP for students concluding the programme in MYP Year 3. Through the community 
project, students explore their right and responsibility to engage in service as action by 
identifying a need in the community and planning, carrying out, and reflecting on action in 
response to that need. The project encourages students to strengthen their independent 
learning, apply Approaches to Learning skills, deepen their sense of social responsibility, and 
demonstrate the values of global engagement and meaningful service. Students present their 
learning process, the action they have taken, and the impact of their work.  


